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Rationale.--All sane persons, conservatives and progressive alike, 
believe in order and discipline. Order and discipline are characteristic 
of all stable and desirable social situations; they are necessary in 
order to get anything done. The argument is not whether to have disci¬ 
pline but the real clash of opinion comes over what is meant by disci- 
line and over methods of securing order. 
Since one of the major purposes of the school is to develop or form 
right habits in the students; and to fit them to live with and for others 
so as to become worthwhile units in society-then the school and its per¬ 
sonnel are responsible for maintaining accepted discipline and order 
through to fulfill which these fruitful purposes. It is, also, the re¬ 
sponsibility of the school personnel to formulate cooperatively rules 
and regulations that will aid the students in understanding that rules 
and/or laws are necessary in a society. 
Traditionally, teachers and parents subscribed to the old axiom, 
"Spare the rod and spoil the child," and used its connotation as the 
direct way of securing discipline. Yet many would agree that "spanking" 
may have caused a periodic cessation of the undesirable or unacceptable 
act but that the act was repeated. Just what, then, is discipline? When 
one ponders over the situation, do you ask whether "To spank or not to 
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spank?" "Do you want to spoil them?" Do you "StopI Lookl and Listen1." 
Do you show them you know how they feel? Do you try to get the "badness" 
out? The older type of discipline stressed corporal punishment and yet 
when used by the school it gave the appearance of appealing to feat and 
force rather than reason. 
There is a changing conception of the nature of discipline which 
is influenced by changes in our education and culture. Today, we think 
of teacher-pupil cooperation with stress on citizenship, good academic 
achievement, good conduct rewards, industry, service, self control and 
personal responsibility. According to this writer, the aim of discipline 
is not to suppress the child or to break him but to bring him to accept 
responsibility for his actions, and control himself without extra help. 
One must note, however, that parents as a rule possess a remarkable 
collection of old wives tales concerning the proper methods of disciplin¬ 
ing children. Parents and teachers do not improve their methods of dis¬ 
ciplining with experience as easily as they improve many other skills. 
Sometimes the methods used to curb disorder, to restrain certain persona¬ 
lities, to bring children into accord with conventional behavior actually 
aggravate and encourage the very maladjustment they seek to cure. 
Evolution of the problem.--As a teacher at Nathan B. Forrest Elemen¬ 
tary School for the past four years, the writer has a keen interest in 
"Discipline", for she believes that without discipline one cannot teach. 
Each individual is different; therefore, many different measures would 
have to be used in order to discipline the members of a class. It is 
from this problem of how to discipline that the writer has become in¬ 
terested about other teachers in other schools and their opinions of 
discipline in the elementary school. 
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Contribution to educational thoughts and practices.--It is hoped 
that the findings of this study will show disciplinary measures which 
may be used to improve teacher-parent-pupil relationship as well as serve: 
1. To improve teachers' techniques of dealing with 
children. 
2. To focus attention on the need of discipline for 
child and society. 
3. To help the child adjust to his environment. 
4. To help check delinquency and make good citizens. 
Further, it should be of value to the elementary school teachers 
in its suggestions of ways to discipline children. 
Statement of the problem.--The problem involved in this study was 
to ascertain the opinions concerning different techniques of discipline 
used in the elementary grades, with reference to accepted criteria, of 
the teachers in ten selected elementary schools of Atlanta, Georgia. 
Limitation and scope of study.--This study was concerned with 
opinions received from a group of elementary school teachers employed 
in ten selected elementary schools in Atlanta, Georgia. 
Purpose of the study.--The major purpose of this study was to get 
an adequate and over-all picture of the teachers' opinions concerning 
discipline selected elementary schools of Atlanta, Georgia. More speci¬ 
fically, the purposes of this study were: 
1. To ascertain the teachers' attitude toward discipline 
with reference to accepted criteria. 
2. To determine what percentage of teachers believe in 
modern methods of discipline. 
3. To ascertain if the teachers' opinion consider discipline 
as a means to an end. 
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4. To determine the teachers' opinions as to the role of 
parents in the process of disciplining. 
5. To ascertain which form of discipline the teachers 
consider the most effective. 
6. To draw implications basic to improving the area of 
discipline. , . 
Definition of terms.—In order to maintain a clear understanding 
of the discussion of the data as the analysis and interpretation pro¬ 
ceed, the terms to be used throughout this study are defined below. 
1. "Opinion" - A conclusion or judgement held with confidence, 
but falling short of positive knowledge ranging from matters 
of mere conjecture up to a strong probability; also belief 
in general based on such conclusions; especially, a con¬ 
clusion or view resting on inadequate reason. 
2. "Punishment" - Penalty imposed by someone in authority for 
a wrong done. 
3. "Discipline" - The word in earlier use meant to instruct, 
educate, train, in later use, more especially to train to 
habits of order and subordination; to bring under control, 
mental or moral training. 
Locale and period of study.--This study was conducted during the 
1964-1965, school year at the Nathan B. Forrest Elementary School, E. C. 
Clements, C. W. Hill, North Avenue, H. R. Butler, Collier Heights, William 
J. Scott, R. H. Wright, E. R. Carter and Agnes Jones Elementary Schools, 
all of Atlanta, Georgia. 
Method of research.--The Descriptive-Survey method of research, 
utilizing the specific technique of the opinionnaire, was used to collect 
the data necessary for this study. 
Description of instruments.--The instrument used in the collection 
of the data was a specifically constructed opinionnaire designed to obtain: 
(1) The opinions of teachers towards discipline and disciplinary practices, 
(2) To identify types of behavior observed, (3) to ascertain or not the 
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behaviors observed were disciplined, and (4) to identify the type of dis¬ 
ciplinary action or punishment applied to achieve disciplinary control 
in the classroom. 
Description of subjects.--The subjects used in this study were the 
teaching-personnel of ten selected public elementary schools in Metropo¬ 
litan Atlanta area. 
Procedural steps.--The following procedural steps were used in 
this study: 
1. Review of literature pertinent to this study will be 
made and a report of it incorporated in the thesis 
copy. 
2. Permission to conduct this study was secured from the 
proper school officials. 
3. Construction and validation of the opinionnaire under 
the supervision of staff members of the School of Edu¬ 
cation, Atlanta University. 
4. Orientation of teachers and the purposes and procedures 
of this research. 
5. Distribution of opinionnaires of the educational per¬ 
sonnel in the ten selected schools. 
6. Assembly of analysis and interpretation of data derived 
from the opinionnaires. 
7. Formulation of Findings, Conclusions, Implications and 
Recommendations. 
Survey of related literature.--In considering discipline, one could 
think of the many connotations of the word. However, Applegate charac¬ 
terizes discipline, thusly: 
Discipline is more than just making kids mind. It is 
living by the rules, meeting responsibilities, being honest, 
doing difficult things because there exists a responsibility 
to others. 
^Irvamae Applegate, "Should Children be Spanked," Georgia Teachers 
Educational Association Herald, Winter Issue, 1963 (Vol. XXX, No.2), p. 13. 
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With this clear cut decision one wonders if the above-mentioned facets 
of discipline could be accomplished only at school. It is felt that 
the school could be most effective in this, only with parental support. 
In a special article "Discipline Then, Now, and Henceforth," Green states 
In the past years discipline seemed to have been a 
problem of minor educational importance that required 
very little skill and know how on the part of the teacher 
in handling problems that arose from day to day. 
Most disciplinary problems were categorized under two 
general classifications—the "more serious" techniques 
designed to embarrass and debase were used. 
For the most serious problems the "Gin Belt" or Hickory 
Stick" was emphasized. Tears were the only sign of repen¬ 
tance and^to withhold them was considered an act of stub¬ 
bornness . 
According to Green, the five factors to be considered in the solution of 
a problem are: 
There are five factors which I feel are important and 
should be taken into consideration when attempting to find 
a solution to the immediate problems. They are as follows: 
(1) Take into consideration the LONG-RANGE GOALS before any 
disciplinary action is taken; (2) Give careful consideration 
to the SITUATION that requires disciplinary action; (3) Con¬ 
sider the INDIVIDUAL before administering punishment; (4) 
Remember, children should be told why; (5) Remember, teachers 
create some disciplinary problems themselves.2 
In the frame-of-reference of the above factors it is the duty of the 
teacher to ascertain facts about the situation, if he is to administer 
the most effective treatment. Who was involved? How did it start? What 
happened? These are some of the questions that should be asked. All 
action of judgment should be delayed until the above stated questions are 
answered. 
^•Robert W. Green, "Discipline Then, Now, and Henceforth," Georgia 
Teachers Education Association Herald, Winter Issue, 1963 (Vol. XXX, No. 
2) , p • 5 . 
2Ibid. 
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The long-range goals of discipline must always be kept in mind; and 
before prescribing punishment the teacher should ask himself the follow¬ 
ing questions: Is this action in keeping with the goals? And will this 
action help the child and the class toward the desired goals? The answer 
to these questions will help in determining whether the prescribed action 
will prove to be the most effective. 
The psychological effect of discipline has been given great atten¬ 
tion. Research in this country has dug up and compiled more knowledge 
of the individual and the way he grows, physically, mentally, emotionally, 
than in any nation of this world. Much of this knowledge has not been 
sufficiently organized; we are also behind in our application of what is 
known about effective discipline. But the fact that this knowledge 
exists is something not to forget. 
In this connection, Sheviakov states that: 
Psychiatry, Psychology, Mental hygiene, and similar 
fields have helped us develop ways and means of studying 
the children we deal with, if organizing this knowledge 
for the use of the educators on the job, of understanding 
and sizing up even such developmental needs of children 
as are not visible on the surface of classroom behavior. 
Educators of today are aware that there should be con¬ 
sistency in every program of discipline. There should 
always be a degree of firmness. Disciplinary action was 
geared toward the promotion of these two aims with in¬ 
fliction of bodily pain and ridicule being the prime 
measures of punishment. 
Brown's idea governing punishment is related as follows: When it 
comes to the rules governing punishment in the elementary school and 
the junior high school, it would seem that the old adage of a generation 
■'’George Sheviakov, Discipline for Today's Children (Washington: 
National Educational Association, 1955), pp. 16-17. 
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ago is still a good one. Many rules for the teacher, few for the pupils. 
This only reflects the thought which should be dominant in our democra¬ 
tic form of government that the fewer laws placed on the status books, 
1 
good government being taken for granted, the better. For the teacher, 
however, there are a few basic principles and corollaries which should 
not be forgotten. 
1. The aim of punishment is never retribution. "Getting 
even" has no place in the schoolroom. 
2. Suit the punishment to the offender, not to the offense. 
This may seem to be playing favorites, but what is light 
punishment for one child, may be overly severe for an¬ 
other, even if the offense is identical. Again the law 
always recognizes first offenders as deserving careful 
treatment. 
3. No teacher should ever punish a pupil when either is 
angry. 
4. To allow an offense to become personal indicates a 
proper lack of perspective on the part of the teacher. 
5. The wise teacher defers punishment for a reasonable 
time. 
6. The severity of the punishment does not tend to prevent 
recurrence of the offense. 
7. Certainty is a better deterrent than severity. 
8. To punish the group for an offense of an individual in 
that group is not only foolish, it is also unjust, 
incidentally, it is the surest way of losing support 
which would ordinarily go to the teacher, and securing 
it for the wrongdoer. 
9. To avoid punishment which also punish the teacher is 
but to exercise common sense. 
10. It is imperative that the teacher avoid the mistake of 
thinking that the student who knows of an offense and 
■''Edwin J. Brown, Managing the Classroom (New York: The Ronald Press 
Company, 1952), p. 12. 
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does not tell her is as guilty as the offender. 
Children, like adults, hate to tattle. Again, it 
is easy to assume that pupils know of an offense 
when they do not. 
11. It is very unwise to have specific punishment (in 
school) attached to specific offenses. Circumstances 
alter cases. Again, the teacher represents the 
judiciary phase of school government as well as the 
legislative and executive, and must have leeway to 
exercise judgment. 
12. It is well to remember that it is much easier to 
correct all types of control problems than it is to 
correct the trouble through punishment. 
13. For a child old enough to reason, it is imperative 
that the punishment and the reason for it be under¬ 
stood if any real good is to result. 
14. No matter what punishment you have meted out, if the 
child feels no sorrow for his offense and, if he has 
injured another, has no honest expression of his re¬ 
gret to the person, the punishment has done little or 
no good. 
In view of these one wonders just how to inculcate all of these in 
the daily task of achieving the best discipline possible. There are 
times when we wonder if the youngster does not know what is truly ex¬ 
pected of him. 
Hymes identifies the process of self-directed and social behavior 
of the child: 
One tendency is to talk at children too much. We use 
words and arguments and persuasion where these do not apply. 
But when the cues lead you to think: "The child simply does 
not know-then this is the time to reason. This is when the 
good sense you make and the friendly way you make it can 
lead a child to more self-directed and social behavior ... 
slowly, over a long period of time.^ 
1-Edwin J. Brown, "Punishment: It rules for Handling it Out," Clear¬ 
ing House. XXXIII, No. 6, p. 122. 
^James L. Hymes, Understanding Your Child (New York: Prentice Hall 
Inc., 1955), p. 169. 
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The Encyclopedia of Educational Research describes the problem of 
discipline, thusly: 
The concept of discipline or of disciplinary procedures 
as a characteristic of the conditions under which learning 
occurs presents some serious problems to the conduct of 
research as evidenced by the fact that as of this publication 
there is still almost no research to report on that concept 
as such. This may be due in part to the fact that the con¬ 
cept has been going through steady limitation for many years. 
A second source of difficulty in research in discipline 
is the fact that the concept involves several which cannot 
be adequately managed for research purposes, granting they 
can even be identified. 
As a result, the literature concerning discipline is 
predominantly descriptive and theoretical, with a great 
deal of fairly good advice. The few attempts at studies 
tend to concentrate on disciplinary procedures, with parti¬ 
cular reference to what js being tried and how various 
practices feel about it. 
Bagley describes the concept and procedural steps in discipline in 
these words : 
The first condition of effective discipline is respect 
for the authority of the teacher. If this respect be suffi¬ 
ciently strong, the whole problem clears up and the solution 
is comparatively simple. To permit children to grow up in 
a constant attitude of disregard for authority is to commit 
the gravest of pedagogical crimes. Legitimate responsibility 
must always be equalized by legitimate authority; authority 
must always be checked by responsibility. 
1. The classroom teacher should administer punishment 
for classroom offenses. 
2. Little time should elapse between the misdemeanor 
and the punishment. 
3. Children should not be punished in the presence of 
other children. 
'''Chester W. 
Prentice Hall Inc 
Harris, Encyclopedia of Educational Research (New York: 
., 1960). 
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4. Children should not be punished by one who is laboring 
under the emotion of anger. 
5. Intentional, wilful, and premediated offenses should 
be punished. 
6. Repeated offenses should be punished. 
7. Offenses not apt to be repeated should not be punished. 
8. Not all children require the same punishment for the 
same offense. 
9. Children should always clearly understand why they are 
being punished. 
10. Punishment tend to reform the pupil if he sees their 
justice. 
11. Suspension should be the last resort. 
12. Punishment should not be used for the sake of making 
an example. 
13. Sarcasm, ridicule, and satire should not be used as 
punishment. 
14. The majority of parents who were consulted favored 
corporal punishment. 
15. Task should not be employed as punishment.^ 
One of the educational objectives of all schools is the training 
of individuals for full participation in a society. Too effective citi¬ 
zenship is a must, however, the first step in attaining this objective 
must be accomplished in the grade schools at a very early life. The in¬ 
dividual must develop or accomplish the formation of obedience, courtesy, 
honesty, fairness, industry, and reverence. 
Krug emphasizes the parallelism which should exist between the 
H/. C. Bagley, Classroom Management (New York: Prentice Hall, Inc., 
1947), p. 49. 
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school's training for social participation and adult life situations in 
these words : 
A school which professes democratic citizenship as an 
objective of education should be a living society exempli¬ 
fying as much as possible the essential characteristics of 
democratic responsibility. 
Edmondson sees discipline as a means of improving individual and 
group behavior, thusly: 
That discipline should not be interpreted in the narrow 
sense as a means of punishment; a broader interpretation 
should be placed upon it. It should be a means of improving 
a pupil or group. Its functions are summarized as follows: 
1. To create and preserve the conditions essential to the 
orderly progress of the school. 
2. To prepare the students for effective participation 
in adult life. 
3. Gradually to instill the fundamental lessons of self 
control.z 
Hymes describes "soft discipline" in these words: 
Some people get very irritated at our modern ways of 
dealing with children. They point a finger and accuse, 
"You are .too easy with them". Your discipline is soft, 
you are soft, and you are making the children soft." 
This is hard to take. It puts you on the defensive. 
What matters most, of course, is not whether a disci¬ 
pline is hard or soft, but is it effective? In so many 
people's mind the effective thing-what works the same as 
what squelches. What pushes down, what suppresses, what 
keeps in .... It is a negative, hiding, quieting trick. 
The child development point of view turns this about. 
What works is what frees. What opens up. What makes 
possible. 
■^Edward Krug, Curriculum Planning (New York: Harper and Brothers, 
1950), p. 104. 
2 
Edward Edmondson, Curriculum Planning (New York: Harper and 
Brothers, 1950), p. 205. 
3 
James Hymes, Understanding Your Child (New York: Prentice Hall, 
Inc., 1952), pp. 170-176. 
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Yates emphasizes the need for control as a social safeguard, thus- 
ly: 
The teacher must understand that the children of her 
classroom need control. It is essential as a safeguard 
for the rights of others, and for the child's own well¬ 
being and inner security. Children need and want someone 
to protect them from evils. They desire someone to help 
them cope with all their problems, such as sudden waves 
of anger that make them want to do things they are not 
supposed to do. 
Help toward self-control gives a child a feeling of 
security. The child has to be sure that help comes from 
someone who shares his interest and gives him affection 
and understanding. The child needs to feel that the 
teacher will support him in his struggle to be good. He 
needs teachers who will understand him and know that his 
impulses are natural and are a part of growing up. 
The teacher should think of discipline in her class¬ 
room as a whole way of living with children rather^than 
as a system of rewards, punishments and penalties. 
Edmondson identifies the three types of discipline used in the 
school to be as follows: 
Three types of discipline used in school are: (1) 
absolute authority, (2) appeal to personal interest, (3) 
control through group responsibility. Absolute authority 
controlled the pupils by instilling fear in their hearts. 
Their interest and enthusiasm were repressed. They were 
marionettes in the hands of their masters. Educational 
philosophy of today probably teaches that this is a very 
poor method of control, and it probably does more harm 
than many other factors combined. 
Often disciplinary problems can be solved by appeal¬ 
ing to the personal interest of the pupil. Determine 
the pupils' interests and ideals, and give them some¬ 
thing to do in which they are interested--something that 
calls for the qualities of leadership, if of the domineer¬ 
ing type. In certain instances this method of treatment 
has transformed bullies into efficient and likeable 
pupils. 
^Zella Yates, "What Kind of Discipline Do You Believe In," Grade 
Teacher (February, 1954), p. 27. 
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Control through group responsibility is by far the 
most important of the three types of disciplinary con¬ 
trol. The student's interest and enthusiasms are guided. 
A feeling of responsibility as members of the group is 
engendered by guiding pupils to purposeful and interest¬ 
ing activities. We need to give pupils opportunity £o 
take those placed as members of the unit of society. 
Edmondson, op. cit., p. 205. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introductory statement.--The data presented, analyzed and interpre¬ 
ted in this chapter are organized under the major captions: (a) the data 
on the percentage of returns of the questionnaire, (b) the data on the 
background information of the schools, (c) the data on the kinds of be¬ 
havior observed and disciplined and (d) the data on the teachers' appraisal 
of the behavioral patterns observed and the respective disciplinary action 
taken and/or recommended to be taken. 
The quantitative measures of the data pertinent to responses of the 
teachers to the questionnaire items as subsumed under the captions above 
are portrayed as frequency and per cent of responses in a series of eight 
tables which accompany the discussion in this chapter. 
The summary of the pertinent literature, the basic findings, con¬ 
clusions, implications and recommendations are reserved for presentation 
in the final or Chapter III. 
Percentage of returns.--The data on the number and percentage of 
the questionnaire distributed to and returned from the ten selected ele¬ 
mentary schools used in this study are presented in Table 1, page 16. 
To each of the ten schools, seven questionnaires were sent to key teachers 
in the respective grades; and for each school, seven questionnaires pro¬ 
perly executed were returned. There was a perfect or a total of 100 per 




DISTRIBUTION OF THE PERCENTAGES OF RETURNED OPINIONNAIRES 
AS INDICATED BY THE RESPONSES TO THE OPINIONS OF 
BEHAVIORS OBSERVED IN THE ELEMENTARY SCHOOLS 
OF ATLANTA, GEORGIA 
Schools Number Number Per Cent Per Cent Not 
Sent Returned Returned Returned 
H. R. Butler 7 7 100 0.00 
E. C. Clements 7 7 100 0.00 
E. R. Carter 7 7 100 0.00 
Nathan B. Forrest 7 7 100 0.00 
C. W. Hill 7 7 100 0.00 
M. Agnes Jones 7 7 100 0.00 
William Scott 7 7 100 0.00 
Rosalie Wright 7 7 100 0.00 
Collier Heights 7 7 100 0.00 
North Avenue 7 7 100 0.00 
Total 70 70 100 0.00 
were: Clement, Carter, Forrest, Hill, Jones, Scott, Wright , Collier 
Heights, and North Avenue Schools. 
It was felt that such a high and/or perfect percentage of returns 
gave a very clear idea of the opinions and interest of all the partici¬ 
pating teachers of the ten selected schools. 
School information.--The data derived from the responses of the 
seventy teachers in the ten selected schools, in Atlanta, Georgia to the 
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question: Is your school a community school? How many communities does 
your school serve? How many pupils are presently enrolled? These data 
are presented in Table 2, below, which reveal the significant reaction. 
The enrollment in the ten selected schools ranged from a low of 365 
to a high of 1,094. The data also reveal that three of the ten selected 
schools had an enrollment that exceeded 1,000 and only one with an enroll¬ 
ment less than 500. The ten schools had a total enrollment of 7,890 
pupils for the school year 1964-65. The data indicate that these schools 
serve from 1 to 5 different communities with six schools serving only one 
community, thus labeling themselves community schools. 
The schools named in Tables 1 and 2, pages 16 and 18 represent the 
various localities in all of the quadrants of the city of Atlanta. Too, 
all of the communities of the city are represented. 
TABLE 2 
DISTRIBUTION OF RESPONSES TO QUESTIONS ABOUT THE SCHOOL 









H. R. Butler 746 1 X 
E. C. Clement 1,094 2 X 
E. R. Carter 693 1 X 
Nathan Forrest 1,026 2 X 
C. W. Hill 844 1 X 
M. Agnes Jones 1,006 1 X 
William Scott 577 4 X 
Rosalie Wright 365 1 X 
Collier Heights 832 5 X 
North Avenue 707 1 X 
Total 7,890 19 7 3 
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Kinds of Behavioral Patterns Observed and Disciplined 
Opinions toward disciplinary procedures.--The data on the types of 
opinions toward disciplinary procedures as held by the seventy elementary 
teachers of the ten selected schools in Atlanta, Georgia, are presented 
in Table 3, page 19. 
Table 3 shows that the opinions of these teachers toward disciplin¬ 
ary procedures checked "yes" ranged from a low of 52 or 74 per cent for 
"should teachers make rules and expect children to remember them" to a 
high of 70 or 100 per cent for "should teachers work cooperatively with 
pupils, so as to give them a sense of security". Sixty-seven or 95 per 
cent of the teachers check "yes" for "Do you consider corporal punishment 
as a last resort; 63 or 90 per cent check "yes" for "Should teachers em¬ 
phasize rewards or merits of good conduct rather than penalties of mis¬ 
conduct. Only 52 or 74 per cent of the teachers check "yes" for "Should 
teachers make rules and expect children to remember them. 
Further, the data indicates that 70 or 100 per cent of the teachers 
indicated that they do not believe in "scolding" and "nagging" as a method 
of discipline; nor should the teacher be hasty in condemning the child 
before locating the cause. Sixty-four or 91 per cent are of the opinion 
that "sarcasm" in the class room is not an effective mean of discipline 
and that "spanking" is not the best method of discipline. 
Further, the data would appear to warrant the assumption that these 
teachers felt cooperative working together of teachers and pupils and the 
use of types of rewards as positive and more fruitful disciplinary pro¬ 
cedures would eliminate the anti-social behavioral conduct of elementary 
school children. Further, still, these teachers indicated that they be¬ 
lieve that "lack of discipline" had a carry-over effect as children moved 
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TABLE 3 
THE RESPONSES OF TEACHER'S OPINION TOWARD DISCIPLINARY PROCEDURES 
USED BY A SELECTED GROUP OF ELEMENTARY TEACHERS IN SELECTED 









1. Should teacher emphasize rewards 
or merits of good conduct rather 
than penalties of misconduct? 63 90 
2. Should teachers make rules and 
expect children to remember them? 52 74 18 25 
3. Should teachers work cooperatively 
with pupils, so as to give them a 
sense of security? 70 100 0 0 
4. Should spanking be considered one 
of the best methods of discipline? 60 85 
5. Do you consider corporal punishment 
as a last resort? 67 95 3 4 
6. Will lack of discipline in the ele¬ 
mentary grade cause problems when 
a child reaches high school? 60 87 10 14 
7. Would you consider holding confer¬ 
ences with pupils a mean of dis¬ 
cipline? 0 0 60 87 
8. Do you consider the use of sarcasm 
in your classroom as an effective 
means of group control or discipline? 0 0 64 91 
9. Should the teacher use scolding ahd 
nagging as a method of discipline? 0 0 70 100 
10. Should you be hasty in condemning 
the child before locating the cause? 0 0 70 100 
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into the high school. 
Finally, it would appear that these seventy teachers held beliefs 
conducive to a wholesome teacher-pupil relationship in the school environ¬ 
ment as well as form a basis for a program of constructive discipline in 
the school. 
Opinions towards the aims of discipline.--The data on the opinions 
of the seventy teachers toward the aims of discipline are presented in 
Table 4, page 21. 
The data in Table 4 shows that the opinions of these seventy teachers 
toward the aims of discipline, checked "yes" ranged from a low of 3 or 4 
per cent for "punishment should be used on one pupil as an example to 
others", to a high of 69 or 98 per cent for "the teacher should try to 
have patience with the slow child". 
Other "yes" type opinions toward the aims of discipline as held by 
these teachers were: 68 or 97 per cent for "praise the child for his ef¬ 
forts", "give the child an opportunity to plan and participate in activi¬ 
ties of his own group" and "remove or modify conditions that cause disci¬ 
plinary problems. Sixty-seven or 95 per cent for each: "providing be¬ 
havior outlets for the bright and bored child" and "to form the right 
habit in the child". Sixty one or 87 per cent checked "yes" for "form¬ 
ing right habits in children", 23 or 32 per cent for "punishment should 
break the child and make him submissive", 10 or 14 per cent for "teachers 
should test pupils for honesty", 52 or 74 per cent for "making the pun¬ 
ishment an individual thing", 19 or 27 per cent indicated that they "let 
the pupils of the class decide the type of discipline to be used", 12 or 
17 per cent "punish the group for the misconduct of a member of the 
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TABLE 4 
OPINIONS TOWARD THE AIMS OF DISCIPLINE AS EXPRESSED BY THE 
SEVENTY SELECTED ELEMENTARY SCHOOL TEACHERS IN 
ATLANTA, GEORGIA 
Yes No 






1. The aim of discipline is: 
(a) To rid oneself of hostile emotion 
(b) To let the child feel physical pain 
(c) To form right habits in the child 67 95 
2. Punishment should be used on one pupil 
as an example to others. 
3. Punishment should be meted out accord¬ 
ing to the sequence of the offense. 
4. Punishment should break the child and 
make him submissive. 
5. Teachers should: 
(a) Remove or modify conditions that 
cause disciplinary problems 
(b) Test pupils for honesty 
6. Do you make the punishment an individ¬ 
ual thing? 
7. Do you let the pupils of your class de¬ 
cide the type of discipline to be used? 
8. Do you punish the group for the miscon¬ 
duct of a member of the group? 
9. The teacher should: 
(a) Punish the child that talks back 
(b) Reason with the child that talks 
back 
(c) Increase the work of the child 
who talks back. 
10. Teachers should always: 
(a) Use discretion in giving and with¬ 
holding assistance. 
(b) Help pupils do their work 






52 74 8 11 
19 27 43 61 
12 17 58 82 
19 27 51 72 
56 80 
4 5 54 77 
58 82 
8 11 52 74 
60 85 4 5 
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TABLE 4 - Continued 
Yes No 
Aims of Discipline Per Per 
Number Cent Number Gent 
11. Teachers should learn: 
(a) To discriminate between harmless 
fun or childish mischief and real 
wrong 63 90 
(b) To punish all wrong doers 37 52 31 44 
(c) To keep pupils afraid of her 4 5 62 88 
12. The teacher should try: 
(a) To keep her accelerated group busy 61 85 
(b) To have patience with the slow child 69 98 
(c) To isolate the retarded child 0 0 70 100 
13. The teacher should always 
(a) Praise the child for his efforts 68 97 
(b) Keep him in, if he has done wrong 27 38 41 58 
(c) Take him to the office, if he has 
done wrong 46 65 12 17 
14. The teacher should give each child a 
sense of belonging by: 
Xa) Giving him an opportunity to plan 
and participate in activities of 
his own group 68 97 
(b) Providing behavior outlets for the 
"bright" and "bored" pupil. 67 95 
group", 56 or 80 per cent for "reason with the child who talks back and 
58 or 82 per cent for "using discretion in giving and withholding assis¬ 
tance . 
Further, the data indicate that these seventy teachers held strong 
opinions as to the aims of discipline that place emphasis upon such con¬ 
ceptualization as "forming the right habits in children", reason with 
the child who talks back, let each child work independetly, discriminate 
between harmless fun or childish mischief and real wrong, praise the 
child for his efforts, provide behavior outlets for the bright and bored 
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child and give each child an opportunity to plan and participate in acti¬ 
vities of his own group. It would appear that these teachers possess 
an affirmative attitude towards the more desirable aims of disciplinary 
actions. 
Social action behavior problems observed and disciplined.--The data 
on the types of social behavior traits and whether or not children were 
disciplined for their behavior or misbehavior relating to the seventeen 
types listed as "social-action traits" as observed by the seventy ele¬ 
mentary school teachers of the ten selected schools in Atlanta, Georgia, 
are presented in Table 5, page 24. 
The data indicate that the "social-action" traits observed by the 
teachers ranged from a low of 5 or 7 per cent for "impudence to princi¬ 
pal", to a high of 64 or 91 per cent for "incessant talking". The other 
offenses observed by the teachers, according to rank, were: "teasing 
others" by 63 or 90 per cent, "argumentation" and impudence to teachers" 
were observed by 52 or 74 per cent; "writing notes" was observed by 48 
or 68 per cent of the teachers; "tale bearing by 49 or 70 per cent; 
"writing obscene words on walls" by 38 or 54 per cent; "cat calls" by 
37 or 52 per cent; "drawing obscene pictures by 27 or 38 per cent; "pro¬ 
fane language" by 13 or 18 per cent; "talking back to adults" and "impu¬ 
dence to passerby" were observed by 10 or 14 per cent; offensive langu¬ 
age and impertinence by 8 or 11 per cent of the teachers. 
Social action traits disciplined.--The data in Table 5, page 24 
indicate further that each of the types of social action traits was ob¬ 
served by at least 5 teachers. The seventy teachers' differed as to 
whether or not disciplinary actions should be taken for each offense. 
The "yes" type opinions for disciplinary actions for the respective 
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TABLE 5 
DISTRIBUTION OF THE TYPES OF SOCIAL ACTION BEHAVIOR OBSERVED 
AND DISCIPLINED BY THE SEVENTY ELEMENTARY SCHOOL TEACHERS 
IN THE TEN SELECTED SCHOOLS OF ATLANTA, GEORGIA 
1964 - 1965 
Observed Disciplined 








1. Impertinence 8 11 6 8 2 2 
2. Profane language 13 18 13 18 0 0 
3. Incessant whispering 63 90 8 11 55 78 
4. Talking back to adults 10 14 8 11 2 2 
5. Incessant and out of place 
talking 64 91 50 71 14 20 
6. Writing notes 48 68 1 1 47 67 
7. Argumentative 52 74 20 28 32 45 
8. Cat calls 37 52 2 2 35 50 
9. Impudence to passerby 10 14 8 11 2 2 
10; Offensive language 8 11 8 11 0 0 
11. Falsifying 35 50 25 35 10 14 
12. Teasing others 63 90 13 18 50 71 
13. Impudence to teachers 52 74 50 71 2 2 
14. Impudence to principal 5 7 5 7 0 - 
15. Writing obscene words 
on walls 38 54 20 28 18 25 
16. Drawing obscene pictures 27 38 16 22 11 15 
17. Tale-bearing 49 70 40 57 9 12 
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types of social action behavior ranged from a low of 1 or 1 per cent for 
"writing notes" to a high of 50 or 71 per cent for "impudence to teachers". 
The next ranking affirmative opinions were: 50 or 71 per cent for in¬ 
cessant talking; 40 or 57 per cent for tale bearing; 25 or 35 per cent 
for "falsifying"; 20 or 28 per cent for "argumentation"' 16 or 22 per 
cent for "drawing obscene pictures"; 20 or 28 per cent for "writing ob¬ 
scene words on the wall"; 13 or 18 per cent for "profane language"; 8 or 
11 per cent for each "talking back to adults", "incessant and out of 
place talking", "impudence to passerby" and "offensive language". 
Further, the data reveal that there were negative opinions for fif¬ 
teen of the seventeen offensives listed. Only "profane language" and 
"impudence to principal" received a 100 per cent response for discipli¬ 
nary actions by the teachers who observed these violations. Fifty-five 
or 78 per cent of the teachers were of the opinion that children should 
not be punished for "incessant whispering". Forty-seven or 67 per cent 
held to the opinion that there should be no disciplinary action for 
writing notes. The "no" type opinions ranged from a low of 2 or 2 per 
cent for each: "impudence to teachers", "impudence to passerby" and 
"talking back to adults", to a high of 55 or 78 per cent for incessant 
whispering". 
Further, the data reveal that these teachers are of the opinion 
that most social action behavior can be coped with through other, channels 
other than discipline. Too the teachers felt that at least these be¬ 
havioral traits could be corrected through reasoning with the persons 
involved. 
Physical action behavior.--The data concerning the physical action 
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behavior traits observed and whether or not children were disciplined for 
their behavior and/or misbehavior, as observed by the seventy teachers 
in the ten selected schools of Atlanta, Georgia are presented in Table 
6, page 27. 
The data indicated that the "physical-action" behavior traits ob¬ 
served by the teachers ranged from a low of 2 or 2 per cent for "spitting 
on another" to 70 or 100 per cent for "tardiness". The other offenses 
observed by the teachers, according to rank, were 49 or 70 per cent for 
"kicking others"; 47 or 67 per cent each for "throwing spitballs", "push¬ 
ing down others"; 35 or 50 per cent for "continue laughing out of place 
or reason"; 39 or 55 per cent for "playing hooky"; 31 or 44 per cent for 
fighting; 35 or 50 per cent for "tearing clothes"; 27 or 38 per cent for 
each "abusing property" and "sticking out tongue"; 22 or 31 per cent for 
"biting"; 24 or 34 per cent for "slapping others". Other offenses noted 
were: "scratching the face of others by 18 or 25 per cent; "pulling ears 
of others" by 16 or 22 per cent; "horseplay" by 13 or 18 per cent' "wigg¬ 
ling thumb on nose" by 18 or 25 per cent; "sticking pins in classmates", 
and "pinching" by 12 or 17 per cent; "making ugly faces" and "tripping 
up others" by 15 or 21 per cent; and "spitting on another" by 2 or 2 per 
cent. 
Physical action traits disciplines.--The data in Table 6, page 27 
indicate further that each of the type of physical action behavior was 
observed by at least two of the seventy teachers. The teachers differed 
widely concerning whether or not the offenders should be punished. 
The "yes" type opinions for disciplinary actions for the respective 
types of physical action behavior ranged from a low of 1 or 1 per cent 
for "spitting on another", to a high of 41 or 58 per cent for throwing 
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TABLE 6 
DISTRIBUTION OF THE TYPES OF PHYSICAL ACTION BEHAVIOR OBSERVED 
AND DISCIPLINED BY THE SEVENTY ELEMENTARY SCHOOL 
TEACHERS IN TEN SELECTED SCHOOLS IN 
ATLANTA, GEORGIA 
Types of Behavior 
1. Continue laughing out of 
place or reason 
2. Throwing missiles 
3. Throwing spitballs 
4. Playing hooky 
5. Abusing property 
6. Scratching the face of others 
7. Pulling ears of others 
8. Horseplay 
9. Tardiness 
10. Sticking out tongue at teacher 
11. Wiggling thumb on nose 
12. Sticking pins in classmates 
13. Pinching 
14. Pulling hair of others 
lb. Kicking others 
16. Fighting 
17. Biting 
 Observed Disciplined 
Per Per Per 
Yes Cent Yes Cent No Cent 
35 50 10 14 25 35 
46 65 40 57 6 8 
47 67 41 58 6 8 
39 55 39 55 
27 38 7 10 20 28 
18 25 15 21 3 4 
16 22 13 18 3 4 
13 18 6 8 7 10 
70 100 12 17 58 82 
27 38 5 7 22 31 
18 25 2 2 16 22 
12 17 2 2 0 0 
12 17 8 11 4 5 
17 24 10 14 7 10 
H9 70 15 21 4 5 
31 44 30 42 1 1 
22 31 20 28 2 2 
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TABLE 6 - Continued 









18. Making ugly faces 15 21 0 0 15 21 
19. Spitting on another 2 2 1 1 1 1 
20. Slapping others 24 34 10 14 4 5 
21. Tripping up others 15 21 10 14 5 7 
22. Pushing down others 47 67 26 37 1 1 
23. Tearing clothes 35 50 30 42 5 7 
Total 567 352 215 
spitballs. The next ranking affirmative opinions were: "throwing missies" 
by 40 or 57 per cent; "playing hooky" by 39 or 55 per cent; "fighting" by 
30 or 42 per cent; "tearing clothes" by 30 or 42 per cent; "pushing down 
others" by 26 or 37 per cent; "biting" by 20 or 28 per cent. Other yes 
opinions were: "continue laughing out of place or reason" by 10 or 14 per 
cent; "abusing property" by 7 or 10 per cent; "scratching the face of 
others" by 15 or 21 per cent; "pulling ears of others" by 13 or 18 per 
cent; "horseplay" by 6 or 8 per cent; "tardiness" by 12 or 17 per cent; 
"sticking out tongue at eachers by 5 or 7 per cent; "wiggling thumb on 
nose" and "sticking pins in classmates" by 2 or 2 per cent. 
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Further the data indicate that there were 58 or 82 per cent of the 
teachers who did not use disciplinary measures on children for "tardiness". 
Other "no" types of opinions for disciplining offenders for the 23 be¬ 
havioral types listed in Table 6 were: "continue laughing out of place" 
by 25 or 35 per cent of the teachers; "throwing missiles" by 6 or 8 per 
cent; "abusing property" by 20 or 28 per cent; "scratching the face of 
* others", "pulling ears of others" by 3 or 4 per cent; "horseplay" by 7 
or 10 per cent; "tardiness" by 58 or 82 per cent; "pinching" by 4 or 5 
per cent; "fighting" by 1 or 1 per cent; "making ugly faces" by 15 or 
21 per cent; "slapping others" by 4 or 5 per cent; "tripping up others" 
and"tearing clothes" by 5 or 7 per cent. 
The physical action traits observed by the teachers were numerous 
but compared to the number observed, the number disciplined were just a 
little more than half. For example of the twelve cases observed "pinch¬ 
ing", only 8 cases were disciplined; however of the 70 cases in "tardi¬ 
ness"; 58 or 82 per cent were disciplined. 
Social behavioral problems observed.--The data concerning the social 
behavioral problems observed and whether or not children were disciplined 
for their behavior, as observed by the seventy teachers in the ten selec¬ 
ted schools of Atlanta, Georgia are presented in Table 7, page 30. 
The data indicated that the "social behavioral" problem observed 
by the teachers ranged from a low of 2 or 2 per cent for "indecent social 
conduct" to a high of 70 or 100 per cent for "imitation of others". The 
other offenses observed by the teachers, according to rank, were: "play¬ 
ing tricks on friends" by 65 or 92 per cent, "acts to attract attention" 
by 62 or 88 per cent, "teasing and annoying others" by 61 or 87 per cent, 
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TABLE 7 
DISTRIBUTION OF THE TYPES OF SOCIAL BEHAVIORAL PROBLEMS 
OBSERVED AND DISCIPLINED AS INDICATED BV THE RE¬ 
SPONSES OF SEVENTY ELEMENTARY SCHOOL TEACHERS 
OF TEN SELECTED SCHOOLS IN ATLANTA, 
GEORGIA, 1964-1965 
Types of behavior 









1. Resentment of control 21 30 6 8 15 21 
2. Acts of attract attention 62 88 12 17 50 71 
3. Transgression against authority 30 42 20 28 10 14 
4. Playing tricks on friends 65 92 2 2 63 90 
5. Teasing and annoying others 61 87 4 5 57 81 
6. Hitting another 42 60 30 42 12 17 
7. Indifferent to assignments 29 41 0 0 29 41 
8. Open disrespect for teachers 25 35 20 28 5 7 
9.^ang or clique misconduct 59 81 30 42 29 41 
10. Rullying others 51 72 40 57 11 15 
11. Cheating 40 57 30 42 10 14 
12. Stealing 29 41 27 38 2 2 
13. Hazing 37 52 0 0 37 52 
14. Tmitation of others 70 100 0 0 70 100 
15. Slovenly done assignments 36 51 0 0 36 51 
16. Refuse to do school work 27 38 0 0 27 38 
17. Truancy 38 54 20 28 18 25 
18. Rebellion against authority 29 41 25 35 4 5 
19. Indecency: 
(a) Bodily exposure 5 7 2 2 3 4 
(b) Language 27 38 20 28 7 10 
(c) Social conduct 2 2 0 0 2 2 
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"gang or clique misconduct" by 59 or 81 per cent, "bullying others" by 
51 or 72 per cent, "hitting another" by 42 or 60 per cent, "cheating" 
by 40 or 57 per cent, "truancy" by 38 or 54 per cent, "hazing" by 37 or 
52 per cent, "slovenly done assignments" by 36 or 51 per cent, "indif¬ 
ferent to assignments" by 29 or 41 per cent, "refuse to do school work" 
by 27 or 38 per cent, "rebellion against authority" by 30 or 42 per cent 
and "stealing" by 29 or 41 per cent. 
The social behavioral traits observed by the teachers were numerous 
but compared to the number observed, the disciplinary actions were less. 
For example: only 7 out of 27 students were disciplined for "indecent 
language", 4 out 29 for "rebellion against authority", 6 out of 21 for 
"resentment of control" 2 out of 65 for "playing tricks on friends", 4 
out of 61 for "teasing and annoying"and out of the following cases; 37 
observed for hazing; 29 for "indifference to assignments", 70 observed 
for "imitation", 36 observed for "slovenly done assignment", 27 observed 
for "refusal to do school work" and 2 observed for "indecent social con¬ 
duct" - not one was punished and/or disciplined. 
Types of behavior and types of discipline used.--Tables 6 and 7 
present the data on the types of behavior observed and.disciplined used 
with the pupils in the ten subject schools. The categories of these data 
are treated under the appropriate and separate captions below: 
1. Expulsion 
2. Suspension 





The data in Table 8, page 32 further indicate the kinds of discipline 
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used for each type of behavior pattern mentioned in the preceding tables. 
There were a grand total of 64 types listed. For "resentment of control", 
2 or 25 per cent of the teachers used the detention method, 2 or 25 per 
cent used counseling and 4 or 50 per cent used the conference method. For 
"pouting", 14 or 100 per cent used counseling. "Desire to attract atten¬ 
tion", 30 or 50 per cent used counseling, and 30 or 50 per cent used the 
conference method. "Anti-social ideals" and "impertinence", 8 or 100 per 
cent of the teachers used counseling for each offense. For "lack of cul¬ 
ture", 4 or 100 per cent used the conference method. "Profane Language',' 
2 or 15 per cent used suspension, 3 or 23 per cent used isolation, 3 or 
23 per cent used detention and 5 or 39 per cent used the conference method. 
For "whispering", 2 or 25 per cent used isolation, 2 or 25 per cent used 
detention and 4 or 50 per cent used the conference method. "Transgression 
against authority", 5 or 25 per cent used suspension and 15 or 75 per cent 
used the conference method. "Inactivity", 8 or 100 per cent of the teach¬ 
ers used detention. For "talking back to adults", 1 or 12.5 per cent used 
corporal punishment, 6 or 75 per cent used detention and 1 or 25 per cent 
used counseling. For "laughing", 5 or 50 per cent used detention and 5 
or 50 per cent used the conference method. For "playing tricks on friends", 
2 or 100 per cent used detention. For "talking", 36 or 50 per cent used 
detention and 35 or 49.9 per cent used counseling. For "teasing" and 
"annoying others", 13 or 100 per cent used counseling. "Throwing missies", 
2 or 4.9 per cent corporal punishment, 20 or 49 per cent used detention, 
14 or 34.2 per cent used counseling and 4 or 9 per cent used conferences. 
For "hitting another", 23 or 100 per cent used conferences. For "indif¬ 
ferent to assignments", 27 or 100 per cent used conferences. For "writing 
notes", 1 or 100 per cent used a conferences. For "argumentative", 10 or 
/TABLE 8 
DISTRIBUTION OF THE TYPES OF BEHAVIOR OBSERVED AND DISCIPLINE USED FOR 
EAÇH AS INDICATED BY THE RESPONSES OF SEVENTY ELEMENTARY SCHOOL 
TEACHERS AT TEN SELECTED SCHOOLS IN ATLANTA, GEORGIA, 1964-65 
Types of Behavior Expulsion Suspension 
Methods of Discipline 



























1. Resentment of 
control 2 25 2 25 4 50 
2. Pouting 14 100 
3. Desire to attract 
attention 30 50 30 50 
4. Anti-social ideals 8 100 
5. Impertinence 8 100 
6. Lack of culture 4 100 
7. Profane language 2 15 3 23 23 3 23 5 39 
8. Whispering 2 25 2 25 4 50 
9. Transgression against 
authority 5 25 15 75 
10. Inactivity 8 100 
TABLE 8 - Continued 
Types of Behavior 
Methods of Discipline 
Expulsion Suspension Corporal Isolation Detention Counsel Conference 
Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per Num- Per 
ber Cent ber Cent ber Cent ber Cent ber Cent ber Cent ber Cent 
11. Talking back to adults 1 25 6 75 1 25 
12. Laughing 5 50 5 50 
13. Playing tricks on 
friends 2 100 
14. Talking 36 50 35 49.9 
15. Teasing and annoying 
others 13 100 
16. Throwing missies 2 4.9 20 49 14 34.2 4 9 
17. Hitting another 23 100 
18. Indifferent to 
assignments 27 100 
19. Writing notes 1 100 
20. Argumentative 10 50 10 50 
21. Cat-calls 2 100 
22. Throwing spitballs 16 39 25 61 
u> 
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TABLE 8 - Continued 
Types of Behavior 
Expulsion Suspension 
Methods of Discipline 























23. Open disrespect for 
teachers 1 5 10 50 9 45 
24. Playing Hookey 39 100 
25. Indecency 2 100 
26. Impudence to 
teachers 10 20 20 40 20 40 
27. Impudence to 
Principal 3 60 2 40 
28. Impudence to 
passerby 2 25 4 50 2 25 
29. Formation of clique 30 100 
30. Offensive language 1 12.5 3 37.5 2 25 2 25 
31. Rough treatment for 
bullies 10 25 20 50 10 25 
32. Injury property 1 14 2 29 2 29 2 29 
33. Cheating 15 50 15 50 
34. Stealing 6 22 6 22 15 55 
TABLE 8 - Continued 
Methods of Discipline 













Num- Per Num¬ 













37. Harmful f games 4 100 
38. Imitation of others 70 100 
39. Scratching face of 
others 3 17 2 16 5 33 5 33 
40. Pulling ears of 
others 13 100 
41. Teasing others 13 100 
42. Horseplay 3 50 2 33 1 16 
43. Carlessness 36 100 
44. Tardiness 8 66 4 33 
45. Irregularity 12 100 
46. Tale-hearing 20 100 
TABLE 8 - Continued 
Methods of Discipline 

























47. Rebellion 25 100 
48. Laziness 30 83 6 16 
49. Writing obscene words 
on walls 4 20 2 10 10 30 4 20 
50. Drawing obscene 
pictures 4 25 10 62 2 12. 5 
51. Sticking out tongue 
at teacher 5 100 
52. Wiggling thumb on 
nose 2 100 
53. Sticking pins in 
classmates 2 100 
54. Pinching 4 50 2 25 2 25 
55. Kicking 1 5 6 45 7 50 
56. Biting 10 50 5 25 5 25 
U) 
TABLE 8 - Continued 
Types of Behavior 
Expulsion Suspension 
Methods of Discipline 



















57. Fighting 30 100 
58. Making ugly faces 15 100 
59. Spitting on another 1 100 
60. Slapping 5 50 5 50 
61. Tripping up 5 50 5 50 
62. Pushing down 13 50 13 50 
63. Pulling hair 10 100 
64. Tearing clothes 30 100 
Totals 0 0 27 2.57 27 2.57 12 1.14 191 138.19 438 41.71 527 50.4 
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or 50 per cent used counseling and 10 or 50 per cent used conferences. 
For "cat calls", 2 or 100 per cent used conferences. For "throwing spit- 
balls", 16 or 39 per cent used detention, and 25 or 61 per cent used coun¬ 
seling. For "open disrespect for teachers", 1 or 5 per cent used suspen¬ 
sion, 10 or 50 per cent used detention and 9 or 45 per cent used counsel¬ 
ing. For "playing hooky", 39 or 100 per cent used counseling. For "in¬ 
decency", 2 or 100 per cent used conferences. For "impudence to teach¬ 
ers", 10 or 20 per cent used detention, 20 or 40 per cent used counseling 
and 20 or 40 per cent used conference. For "impudence to principal", 3 
or 60 per cent used suspension and 2 or 40 per cent used counseling. For 
"impudence to passerby", 2 or 25 per cent used detention, 4 or 50 per 
cent used counseling and 2 or 25 per cent used conferences. For "forma¬ 
tion of cliques", 30 or 100 per cent used conferences. 
The data further reveal that for "offensive language" 1 or 12.5 per 
cent of the teachers used corporal punishment, 3 or 37.5 per cent used 
isolation, 2 or 25 per cent used counseling and 2 or 25 per cent used con¬ 
ference. For "rough treatment from bullies", 10 or 25 per cent used de¬ 
tention, 20 or 50 per cent used counseling and 10 or 25 per cdnt used 
conferences. For "injury to property", 1 or 14 per cent used suspension, 
2 or 29 per cent used detention, 2 or 29 per cent used counseling and 2 
or 29 per cent used conferences. For "cheating", 15 or 50 per cent used 
counseling and 15 or 50 per cent used conferences. For "stealing", 6 or 
22 per cent used suspension, 6 or 22 per cent used detention and 15 or 
55 per cent used counseling. For "falsifying", 3 or 12 per cent used 
corporal punishment, 6 or 24 per cent used detention, 10 or 40 per cent 
used counseling and 6 or 24 per cent used conferences. For "hazing", 
37 or 100 per cent used conferences and for "harmful games", 4 or 100 per 
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cent used counseling. 
Too, the data reveal that for "imitation of others", 70 or 100 per 
cent of the teachers used conferences. For "scratching face of others", 
3 or 17 per cent used suspension, 2 or 16 per cent used corporal punish¬ 
ment, 5 or 33 per cent used detention and 5 or 33 per cent used counsel¬ 
ing. For "pulling ears of others" and "teasing others", 13 or 100 per 
cent used conferences. For "horseplay", 3 or 50 per cent for detention, 
2 or 33 per cent for counseling and 1 or 16 per cent for conferences. 
For "carelessness", 36 or 100 per cent for conferences. For "tardiness", 
8 or 66 per cent for detention and 4 or 33 per cent for conferences. For 
"irregularity", 12 or 100 per cent used counseling and for "tale bearing" 
20 or 100 per cent used counseling. For "rebellion", 25 or 100 per cent 
used conferences; and for "laziness", 30 or 83 per cent of the teachers 
used counseling and 6 or 16 per cent used conferences. For "writing ob¬ 
scene words on walls", 4 or 20 per cent of the teachers used corporal 
punishment, 2 or 10 per cent used detention, 10 or 20 per cent used coun¬ 
seling and 4 or 20 per cent used conferences. For "drawing obscene pic¬ 
tures", 4 or 25 per cent used isolation, 10 or 62.5 per cent used deten¬ 
tion and 2 or 12.5 per cent used counseling. For "sticking out tongue 
at teacher", 5 or 100 per cent used counseling; and for "wiggling thumb 
on nose", 2 or 100 per cent used counseling. For "sticking pins in class¬ 
mates", 2 or 100 per cent used detention; and for "pinching", 4 or 50 per 
cent used detention, 2 or 25 per cent used counseling and 2 or 25 per 
cent used conferences. For "kicking", 1 or 5 per cent used suspension, 
6 or 45 per cent used detention; and 7 or 5 per cent used counseling. 
For "biting", 10 or 50 per cent used corporal punishment, 5 or 25 per 
cent used detention and 5 or 25 per cent used conferences. For fighting 
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30 or 100 per cent used conferences and for "making ugly faces", 15 or 
100 per cent of the teachers used counseling. For "spitting on another" 
1 or 100 per cent of the teachers used counseling, and for "slapping", 
5 or 50 per cent used suspension and 5 or 50 per cent used counseling. 
For "tripping up" 5 or 50 per cent used counseling and 5 or 50 per cent 
used conferences. For "pushing down", 13 or 50 per cent used counseling 
and 13 or 50 per cent used conferences. For "pulling hair", 10 or 100 
per cent used conferences and for tearing clothes, 30 or 100 per cent 
used conferences. 
The data reveal further, that each of the seven methods of disci¬ 
pline listed was used by the teachers with the exception of expulsion. 
Too, the data reveal that for the 63 types of behavioral problems listed 
in Table 8, page 33 there were no cases of "expulsion", but there were 
totals of 27 or 2.57 per cent "suspensions", 27 or 2.57 per cent "corporal 
punishment", 12 or 1.14 per cent "isolation", 191 or 18.19 per cent "de¬ 
tention", 438 or 41.71 per cent counseling and 527 or 50.4 per cent con¬ 
ferences. Of the totals more than half or 50.4 per cent of the teachers 
used conferences as a corrective measurement for the 64 types of traits 
listed. 
Aims of discipline.--This section of the research report presents 
the "comments" to the respective items or questions asked below which per¬ 
tained to the teachers' appraisal of the aims of discipline. Below, each 
of the "comments" is restated. It is to be noted that only a small per 
cent of the teachers made any comments on the aims of discipline to which 
they were reacting to on Table 3. To the question, Should teachers em¬ 
phasize rewards, or merits of good conduct rather than penalties of mis¬ 
conduct?, the following comments were made: 
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1. "I don't feel good behavior should be necessarily rewarded. 
It is the accepted thing - however, all should feel good be¬ 
havior is far more desirable than misconduct." 
2. "Counsel", and instill the desire to be good so that good 
conduct becomes an intrinsic value. 
3. "Both should be given proper attention". 
4. "I believe the good can be emphasized rather than penalties 
for bad conduct". 
5. "I feel they both should be emphasized". 
6. "I believe rewards for good conduct should be given some¬ 
times" . 
7. "If rewards are given - pupils will work harder to be good". 
Comments, to the question, Should teachers make rules and expect 
children to remember them? were: 
1. "Yes, because children should learn respect for law and order". 
2. "Yes, but the goup should help formulate the rules". 
3. "Children are expected to obey, so rules should be remembered". 
4. "Some rules have to be made and obeyed if any discipline is 
expected. However, these rules should be worked out coopera¬ 
tively by students and teachers". 
5. "According to the individual child's ability to remember or obey". 
Comments to the question, Should teachers work cooperatively with 
pupils? were: 
1. "This gives children a sense of security" and this makes them 
work better. 
2. "Children that feel a sense of security or being wanted, work 
better" 
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Other comments on the disciplinary procedures were: 
1. "Spanking should not be considered a good procedure, it causes 
fear and the child will be emotionally upset". 
2. "I don't like spanking, because all problems can not be solved 
by spanking". 
3. "I believe in spanking as a last resort, I have found that it 
works". 
4. "I believe in spanking, for the earlier good habits, self con¬ 
trol and acceptable attitudes are formed the better". 
CHAPTER III 
SUMMARY, CONCLUSIONS AND IMPLICATIONS 
Recapitulation of philosophical bases of the study.--This study was 
concerned with the opinions of teachers, at ten selected elementary schools 
in Atlanta, Georgia about discipline in the grades and the different tech¬ 
niques used as corrective measures. 
Restatement of the problem.--The problem involved in this study was 
to ascertain the opinions concerning different techniques of discipline 
used in the elementary grades, with reference to accepted critieria, of 
the teachers in ten selected elementary schools of Atlanta, Georgia. 
Restatement of the purposes.--The major purpose of this study was 
to get an adequate and over-all picture of the teachers' opinions concern¬ 
ing discipline in selected elementary schools of Atlanta, Georgia. More 
specifically, the purposes of this study were: 
1. To ascertain the teachers' attitude toward discipline 
with reference to accepted criteria. 
2. To determine what percentage of teachers believe in 
modern methods of discipline. 
3. To ascertain if the teachers' opinion consider discipline 
as a means to an end. 
4. To determine the teachers' opinions as to the role of 
parents in the process of disciplining. 
5. To ascertain which form of discipline the teachers con¬ 
sider the most effective. 




Definition of terms.--The terms defined below were used throughout 
this research: 
1. "Opinion" - A conclusion or judgement held with confidence, 
but falling short of positive knowledge ranging from matters 
of mere conjecture up to a strong probability; also belief 
in general based on such conclusions; especially, a conclu¬ 
sion or view resting on inadequate reason. 
2. "Punishment" - Penalty imposed by someone in authority for 
a wrong done. 
3. "Discipline" - The word in earlier use meant to instruct, 
educate, train, in later use, more especially to train to 
habits of order and subordination; to bring under control, 
mental or moral training. 
Locale and research design.--This study was conducted during the 
1964-1965, school year at the Nathan B. Forrest Elementary School, E. C. 
Clement, C. W. Hill, North Avenue, H. R. Butler, Collier Heights, William 
J. Scott, R. H. Wright, E. R. Carter and Agnes Jones Elementary Schools, 
all of Atlanta, Georgia. 
Method of research.--The Descriptive-Survey method of research, 
utilizing the specific technique of the opinionnaire, was used to collect 
the data necessary for this study. 
Instruments/materials.--The instrument used in the collection of 
the data was specifically constructed opinionnaire designed to obtain: 
(1) The opinions of teachers towards discipline and disciplinary prac¬ 
tices, (2) To identify types of behavior observed, (3) To ascertain or 
not the behaviors observed were disciplined, and (4) To identify the 
types of disciplinary action or punishment applied to achieve disciplinary 
control in the classroom. 
Subjects.--The subjects used in this study were the teaching-person¬ 
nel of ten selected public elementary schools in Metropolitan Atlanta Area. 
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Criterion of reliability.--The criterion of reliability for apprais¬ 
ing the data obtained was: (a) the accuracy and authenticity of the re¬ 
sponses of the subjects to the questionnaire items, and (b) personal ex¬ 
perience and knowledge of the writer who has worked in Atlanta for five 
years. 
Procedure.--The following procedural steps were used in this study: 
1. Review of literature pertinent to this study was made and 
incorporated in this thesis copy. 
2. Permission to conduct the study was secured from the proper 
school officials. 
3. The opinionnaire, under the supervision of staff members of 
the School of Education, Atlanta University, was constructed 
and validated. 
4. The opinionnaires were distributed to the personnel in the 
ten selected schools. 
5. The assembly, of analysis and interpretation data derived 
from the opinionnaires was assembled, analyzed and inter¬ 
preted. 
6. Findings, Conclusions, Implications and Recommendations 
were drawn from interpretation of the data. 
Summary of Related Literature.--The summation of the literature per¬ 
tinent to this research is presented below; in considering discipline, 
one could think of the many connotations of the word. However, Applegate 
states that: 
Discipline is more than just making kids mind. It is 
living by the rules, meeting responsibilities, being honest, 
doing difficult things because there exists a responsibility 
to others.^ 
With this clear cut decision one wonders if the above-mentioned facets of 
discipline could be accomplished only at school. It is felt that the 
^Irvamae Applegate, "Should Children be Spanked?" Georgia Teachers 
Educational Association Herald, Winter Issue, 1963 (Vol. XXX, No. 2), p. 
13. 
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school could be most effective in this, only with parental support. In 
a special article "Discipline Then, Now, and Henceforth," Green states: 
In the past years discipline seemed to have been a prob¬ 
lem of minor educational importance that required very little 
skill and know how on the part of the teacher in handling 
problems that arose from day to day. 
Most disciplinary problems were categorized under two 
general classifications--the "more serious" techniques design¬ 
ed to embarrass and devase were used. 
For the most serious problems the "Gin Belt" or "Hickory 
Stick" was emphasized. Tears were the only sign of repen- 
tance^and to withhold them was considered an act of stubborn¬ 
ness . 
Green further states that: 
There are five factors which I feel are important and 
should be taken into consideration when attempting to find 
a solution to the immediate problems. They are as follows: 
(1) Take into consideration the LONG-RANGE GOALS before any 
disciplinary action is taken; (2) Give careful consideration 
to the SITUATION that requires disciplinary action; (3) Con¬ 
sider the INDIVIDUAL before administering punishment; (4) 
Remember, children should be told why; (5) Remember, teachers 
create some disciplinary problems themselves.^ 
Sheviakov states that: 
Psychiatry, Psychology, Mental hygiene, and similar fields 
have helped us develop ways and means 'of studying the children 
we deal with, if organizing this knowledge for the use of the 
educators on the job, of understanding and sixing up even such 
developmental needs of children as are not visible on the sur¬ 
face of classroom behavior. 
Educators of today are aware that there should be consis¬ 
tency in every program of discipline. There should always be 
a degree of firmness. Disciplinary action was geared toward 
the promotion of these two aims with infliction of bodily ^ 
pain and ridicule being the prime measures of punishement. 
■^■Robert W. Green, "Discipline Then, Now, and Henceforth," Georgia 
Teachers Education Association Herald, Winter Issue, 1963 (Vol XXX, No. 
2), P. 5. 
2Ibid. 
3 
George Sheviakov, Discipline for Today's Children (Washington: 
National Educational Association, 1955), pp. 16-17. 
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Brown's idea governing punishment is related as follows: When it 
comes to the rules governing punishment in the elementary school and the 
junior high school, it would seem that the old adage of a generation ago 
is still a good one. Many rules for the teacher, few for the pupils. 
This only reflects the thought which should be dominant in our democratic 
form of government that the fewer laws placed on the status books, good 
government being taken for granted, the better.^ For the teacher, how¬ 
ever, there are a few basic principles and corollaries which should not 
be forgotten. 
1. The aim of punishment is never retribution. "Getting 
even" has no place in the schoolroom. 
2. Suit the punishment to the offender, not to the offense. 
This may seem to be playing favorities, but what is light 
punishment for one child, may be overly severe for an¬ 
other, even if the offense is identical. Again the law 
always recognizes first offenders as deserving careful 
treatment. 
3. No teacher should ever punish a pupil when either is 
angry. 
4. To allow an offense to become personal indicates a proper 
lack of perspective on the part of the teacher. 
5. The wise teacher defers punishment for a reasonable time. 
6. The severity of the punishment does not tend to prevent 
recurrence of the offense. 
7. Certainty is a better deterrent than severity. 
8. To punish the group for an offense of an individual in 
that group is not only foolish, it is also unjust. In¬ 
cidentally, it is the surest way of losing support which 
would ordinarily go to the teacher, and securing it for 
the wrongdoer. 
9. To avoid punishment which also punish the teacher is but 
to exercise common sense. 
Edwin J. Brown, Managing the Classroom (New York: The Ronald Press 
Company, 1952), p. 12. 
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10. It is imperative that the teacher avoid the mistake of 
thinking that the student who knows of an offense and 
does not tell her is as guilty as the offender. Children, 
like adults, hate to tattle. Again, it is easy to assume 
that pupils know of an offense when they do not. 
11. It is very unwise to have specific punishment (in school) 
attahed to specific offenses. Circumstances alter cases, 
again, the teacher represents the judiciary phase of 
school government as well as the legislative and executive, 
and must have leeway to exercise judgment. 
12. It is well to remember that it is much easier to correct 
all types of control problems than it is to correct the 
trouble through punishment. 
13. For a child old enough to reason, it is imperative that 
the punishment and the reason for it be understood if any 
real good is to result. 
14. No matter what punishment you have meted out, if the child 
feels no sorrow for his offense and, if he has injured 
another, has no honest expression of his regret to^the 
person, the punishment has done little or no good. 
Hymes identifies the process of self-directed and social behavior 
of the child: 
One tendency is to talk at children too much. We use words 
and arguments and persuasion where these do not apply. But when 
the cues lead you to think: "The child simply does not know-- 
then this is the time to reason. This is when the good sense 
you make and the friendly way you make it can lead a child to 
more self-directed and social behavior .. . slowly, over a long 
period of time. 
The Encyclopedia of Educational Research describes the problem of 
discipline, thusly: 
The concept of discipline or of disciplinary procedures 
as a characteristic of the conditions under which learning 
occurs presents some serious problems to the conduct of 
^Edwin J. Brown, "Punishment: It rules for Handling It Out," Clear¬ 
ing House, XXXIII, No. 6, p. 122. 
2 
James L. Hymes, Understanding Your Child (New York: Prentice Hall 
Inc., 1955), p. 169. 
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research as evidenced by the fact that as of this publication 
there is still almost no research to report on that concept 
as such. This may be due in part to the fact that the concept 
has been going through steady limitation for many years. 
A second source of difficulty in research in discipline 
is the fact that the concept involves several which cannot 
be adequately managed for research purposes, granting they 
can even be identified. 
As a result, the literature concerning discipline is pre¬ 
dominantly descriptive and theoretical, with a great deal of 
fairly good advice. The few attempts at studies tend to con¬ 
centrate on disciplinary procedures, with particular reference 
to what is being tried and how various practices feel about it. 
Bagley describes the concept and procedural steps in discipline in 
these words : 
The first condition of effective discipline is respect 
for the authority of the teacher. If this respect be suffi¬ 
ciently strong, the whole problem clears up and the solution 
is comparatively simple. To permit children to grow up in 
a constant attitude of disregard for authority is to commit 
the gravest of pedagogical crimes. Legitimate responsibility 
must always be equalized by legitimate authority; authority 
must always be checked by responsibility. 
1. The classroom teacher should administer punishment for 
classroom offenses. 
2. Little time should elapse between the misdemeanor and 
the punishment. 
3. Children should not be punished in the presence of other 
children. 
4. Children should not be punished by one who is laboring 
under the emotion of anger. 
5. Intentional, wilful, and premeditated offenses should be 
punished. 
6. Repeated offenses should be punished. 
7. Offenses not apt to be repeated should not be punished. 
8. Not all children require the same punishment for the same 
offense. 
^"Chester W. Harris, Encyclopedia of Educational Research (New York 
Prentice Hall Inc., 1960). 
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9. Children should always clearly understand why they are 
being punished. 
10. Punishment tend to reform the pupil if he sees their 
justice. 
11. Suspension should be the last resort. 
12. Punishment should not be used for the sake of making 
an example. 
13. Sarcasm, ridicule, and satire should not be used as 
punishment. 
14. The majority of parents who were consulted favored 
corporal punishment. 
15. Task should not be employed as punishment.'*’ 
Krug states: 
A school which professes democratic citizenship as an 
objective of education should be a living society exempli¬ 
fying as much as possible the essential characteristics of 
democratic responsibility. 
Edmondson states: 
That discipline should not be interpreted in the narrow 
sense as a means of punishment; a broader interpretation 
should be placed upon it. It should be a means of improving 
a pupil or group. Its functions are summarized as follows: 
1. To create and preserve the conditions essential to the 
orderly progress of the school. 
2. To prepare the students for effective participation in 
adult life. 
3. Gradually to instill the fundamental lessons of self 
control. 
H/. C. Bagley, Clasroom Management (New York: Prentice Hall, Inc. 
1947), p. 49. 
^Edward Krug, Curriculum Planning (New York: Harper and Brothers 
1950), p. 104. 
3 
Edward Edmondson, Curriculum Planning (New York: Harper and 
Brothers, 1950), p. 205. 
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Hymes speaks of "soft discipline": 
Some people get very irritated at our modern ways of 
dealing with children. They point a finger and accuse, 
"you are too easy with them. Your discipline is soft, 
you are soft, and you are making the children soft". This 
is hard to take. It puts you on the defensive. 
What matters most, of course, is not whether a discip¬ 
line is hard or soft, but is it effective? In so many 
people's mind the effective thing-what works the same as 
what squelches. What pushes down, what suppresses, what 
keeps in .... It is a negative, hiding, quieting-trick. 
The child development point of view turns this about. What 
works is what frees. What opens up. What makes possible.^ 
Yates emphasizes the need for control as a social safeguard, thus- 
ly: 
The teacher must understand that the children of her 
classroom need control. It is essential as a safeguard for 
the rights of others, and for the child's own well being and 
inner security. Children need and want someone to protect 
them from evils. They desire someone to help them cope with 
all their problems, such as sudden waves of anger that make 
them want to do things they are not supposed to do. 
Help toward self-control gives a child a feeling of 
security. The child has to be sure that help comes from 
someone who shares his interest and gives him affection 
and understanding. The child needs to feel that the teacher 
will support him in his struggle to be good. He needs 
teachers who will understand him and know that his impulses 
are natural and are a part of growing up. 
The teacher should think of discipline in her classroom 
as a whole way of living with children rather than as a 
system of rewards, punishments and penalties.^ 
Edmondson identifies the three types of discipline used in the 
school to be as follows: 
^■James Hymes, Understanding Your Child (New York: Prentice Hall, 
Inc., 1952), pp. 170-76. 
^Zella Yates, "What Kind of Discipline Do You Believe In", Grade 
Teacher (February, 1954), p. 27. 
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Three types of discipline used in school are: (1) 
absolute authority, (2) appeal to personal interest, (3) 
control through group responsibility. Absolute authority 
controlled the pupils by instilling fear in their hearts. 
Their interest and enthusiasm were repressed. They were 
marionettes in the hands of their masters. Educational 
philosophy of today probably teaches that this is a very 
poor method of control, and it probably does more harm 
than many other factors combined. 
Often disciplinary problems can be solved by appeal¬ 
ing to the personal interest of the pupil. Determine the 
pupils' interests and ideals, and give them something to 
do in which they are interested--something that calls for 
the qualities of leadership, if of the domineering type. 
In certain instances this method of treatment has trans¬ 
formed bullies into efficient and likeable pupils. 
Control through group responsibility is by far the 
most important of the three types of disciplinary control. 
The student's interest and enthusiasms are guided. A feel¬ 
ing of responsibility as members of the group is engendered 
by guiding pupils to purposeful and interesting activities. 
We need to give pupils opportunity to take those placed as 
members of the unit of society. 
Findings or summary of data.--The findings which follow were drawn 
directly from the interpretation of the data as collected in this study. 
Selected Schools 
Tables 1 and 2 
All participating subjects in the ten selected schools were most 
cooperative. There was a 100 per cent return of all opinionnaires sent. 
Too, the schools, because of their varied localities and/or communities 
can be considered representative of the city at large. Too, the opinions 
represent the entire school population, for in each school, each grade, 
1 through 7, was represented. 
Edmondson, op. cit., p. 205. 
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Opinions Towards Aims of Discipline 
Table 3 
The teachers emphasized the use of conferences, cooperative work¬ 
ing together of teachers and pupils and the use of types of rewards as 
positive and fruitful disciplinary procedures would eliminate the anti¬ 
social behavioral conduct of elementary school children. It was the 
opinion that the lack of discipline in the elementary schools had a 
I 
carry-over effect on children as they move into the high school. They 
held that corporal punishment should only be used as a last resort and 
under certain circumstances. 
Opinions Toward Aims of Discipline 
Table 4 
The teachers held strong opinions as to the aims of discipline that 
place emphasis upon such conceptualization as forming the right habits 
in children, reason with the child who talks back, let each child work 
independently, use judgment in giving and withholding assistance, give 
each child an opportunity to plan and participate in activities of his 
own group, and praise each child for his efforts. 
Behavior Observed (Social Action) 
Table 5 
Each of the 17 types of behavior classified as social action was 
observed by at least 5 of the 70 participating subjects. The majority 
of 64 or 91 per cent observed students "talking incessantly". Sixty- 
three of 90 per cent observed students "whispering", 63 or 90 per cent 
observed students "teasing", 52 or 74 per cent observed students being 
"argumentative" and 52 or 74 per cent observed students being "impudent 
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to teachers". These five ranked highest. The lowest five were for "im¬ 
pudence to principal", "impertinence", "offensive language", "talking 
back to adults", and "impudence to passer-by". 
Behavior Disciplined (Social Action) 
Table 5 
The teachers differed widely as to whether or not disciplinary 
actions should be taken for each offense. The "yes" answer ranged from 
a high of 50 or 71 per cent for each "impudence to teachers" and "in¬ 
cessant talking" to a low of 1 or 1 per cent, 1 for "writing notes", only 
8 or 11 per cent disciplined for "talking back to adults", "impudence to 
passerby and offensive language". 
Behavior Observed (Physical Action) 
Table 6 
Each of the 23 types of behavior listed as physical action was ob¬ 
served by at least 2 teachers. The majority of 70 or 100 per cent of them 
observed students being "tardy". Forty nine or 70 per cent observed pupils 
"kicking others", 47 or 67 per cent observed students throwing "spitballs", 
47 or 67 per cent observed students "pushing down others" and 46 or 65 
per cent observed students "throwing missies". These five ranked highest. 
The lowest five observed were: "spitting on another" and "pinching", 
"sticking pins in classmates", "horseplay" and making "ugly faces". 
Of the 23 types of behavior and/or misbehavior observed all with 
the exception of "making ugly faces", received some kind of disciplinary 
measure. Of the remaining 22, the "yes" answer to discipline ranged from 
a high of 41 or 58 per cent for "throwing spitballs" to a low of 1 or 1 
per cent for "spitting on another". The other traits receiving the most 
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"yes" answer for being disciplined were: "throwing spitballs", "kicking 
others", "pushing down others", "playing hooky", "fighting", "biting" and 
"tearing clothes". 
Behavior Observed (Social) 
Table 7 
Of the nineteen traits listed in Table 7 each was observed by at 
least 2 teachers. The traits observed most were: "imitation of others", 
"teasing and annoying others", "playing tricks on friends", "teasing", 
"acting to attract attention", "gang or clique misconduct", "bullying 
and Cheating". Traits like "indecency by bodily exposure" and indecent 
social conduct were observed by a small portion of the teachers. 
Of the nineteen types of traits observed by the teachers, there were 
6 that the teachers held as being non-punishable. They were: "indecent 
social conduct", "hazing", "refusal to do school work", "slovenly done 
assignment", "imitation of others" and "indifferent to assignment". How¬ 
ever the "yes" type answer ranged from a high of 40 or 57 per cent for 
"bullying" to a low of 2 or 2 per cent for "indecent body exposure". The 
other traits receiving the most "yes" answers for being disciplined were: 
"hitting another", "gang or clique misconduct", "stealing", "rebellion 
against authority" and "truancy". 
Types of Discipline Used 
Table 8 
Of the total 64 behavioral traits listed, and of the ones receiving 
"yes" answers for being disciplined, the teachers opinions varied as to 
the type of disciplinary measure to be used. For example, 48 teachers 
answering "yes" to using disciplinary measures for "throwing missies", 
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2 or 4.9 per cent used "corporal punishment", 20 or 49 per cent used "de¬ 
tention", 14 or 34.20 per cent used counseling and 4.9 per cent used con¬ 
ferences. However, each of the seven methods of discipline with the ex¬ 
ception of expulsion was used by at least 12 of the teachers. There 
wasn't any case of "expulsion". There were totals of 27 or 2.57 per cent 
"suspensions", 27 or 2.57 per cent "corporal punishment", 12 or 1.14 per 
cent "isolation", 191 or 18.19 per cent "detention", 438 or 41.71 per 
cent counseling and 527 or 50.4 per cent conferences. Of the total, more 
than half or 50.4 per cent of the teachers used conferences as corrective 
measures. 
Conclusions.--The analysis and interpretation of the data on the 
opinions of seventy elementary school teachers in Atlanta, Georgia con¬ 
cerning pupil behavior observed and types of discipline used would appear 
to warrant the following conclusions: 
1. The elementary school teachers of the ten selected 
schools in Atlanta, Georgia held beliefs which were 
conducive to a wholesome school environment as well 
as form the basis for a program of constructive 
discipline in the schools. 
2. The teachers possess an affirmative attitude toward 
the more desirable aims of disciplinary action. 
3. The elementary school teachers consider counseling 
and conferences as most effective forms of discip¬ 
line . 
4. The students used "incessant talking", "whispering 
and writing notes" as forms of communication during 
classes. 
5. Corporal punishment and suspension were used at a 
minimum. 
6. Teachers believe that the earlier good habits, self 
control and acceptable attitudes are formed, the 
better. 
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Implications.--The implication for educational theory and practice 
that grew out of this study are given below: 
1. The teachers at the ten selected schools were seeking 
the causes for students misbehavior through conferences 
and counseling rather than punishing students for their 
misbehavior. 
2. The teachers believed the school was for the children, 
and as such, there wasn't any case of "expulsion", and 
"suspension" for misbehavior was at a minimum. 
3. Through "counseling" the behavior problems in the ten 
schools were minimize. 
4. Students react favorably to conferences. 
5. The majority of teachers believed in modern methods 
of discipline. 
Recommendations.--The findings of this study appear to justify the 
recommendations to follow: 
1. Teachers at the ten selected schools should continuously 
use the conference method to ferret out all disciplinary 
problems. 
2. That the administrative staff of each of the selected 
school, select a person to be trained as a counselor. 
3. That said person continuously study to become certified 
as a counselor. 
4. That each school organize a counseling committee to work 
with said counselor in ferreting out problems. 
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1. Please circle the grade or grades you teach. 
1 2 3 k 5 6 7 
2. Number of pupils enrolled in school.    . 
3. Is your school a community school? Yes No * 
U. How many different communities does your school serve? Number  
-* -* 
.>c 
Direction: Please check in the appropriate column your opinion towards 
the following disciplinary procedures. If additional space 
is needed for comment use reverse side. 
-*-Item Yes No Comment 
1. Should teachers emphasize rewards, or merits 
of good conduct rather than penalties of mis¬ 
conduct? 
2. Should teachers make rules and expect children 
to remember them? 
3. Should teachers work cooperatively with 
pupils, so as to give them a sense of 
security? 
U. Should spanking be considered one of the 
best methods of discipline? 
5. Do you consider corporal punishment as a 
last resort? 
6. Will lack of discipline in the elementary 
grades cause problems when a child reaches 
high school? 
7. Would you consider holding conferences with 
pupils a mean of discipline? 
8. Do you consider the use of sarcasm in your 
classroom as an effective means of group 
control or discipline? 
9. Should the teacher use scolding and nagging 
as a method of discipline?3* 
10. Should you be hasty in condemning the child 












OPINIONS TOWARD THE AIMS OF 
OPINIONS TOWARD THE AIMS OF DISCIPLINE 
Aims Yes No Comment 
The aim of discipline is: 
(a) To rid oneself of hostile emotion [ 
(b) To let the child feel physical pain 
(c) To form right habits in the child | 
Punishment should be used on one pupil as 
an example to others. 
Punishment should be meted out according 
to the sequence of the offense. 
Punishment should break the child and 
make him submissive. 
Teachers should: 
(a) Remove or modify conditions that cause 
disciplinary problems. 
(b) Test pupils for honesty 
Do you let the pupils of your class decide 
the type of discipline to be used? 
Do you make the punishment an individual 
thing? 
Do you punish the group for the misconduct 
of a member of the group? 
The teacher should: 
(a) Punish the child that talks back. 
(b) Reason with the child that talks 
back. 
(c) Increase the work of the child who 
talks back. 
Teachers should always: 
(a) Use discretion in giving and with¬ 
holding assistance.  
(b) Help oupils do their work. " j 
(c) Let each child work indeoendently ~~~~~~~~  
Teachers should learn: j j 
(a) To discriminate between harmless i j 
fun or childish mischief and real j 
wrong. 
(b) To punish all wrong doers ! j j 
(c) To keep her pupils afraid of her 
Aims Yes No Comment 
12. The teacher should try: 
(a) To keep her accelerated group busy 
(b ) To have patience with the slow child 
(c) To isolate the retarded child 
13. The teacher should always: 
(a) Praise the child for his efforts 
(b) Keep him in, if he has done wrong 
(c) Take him to the office, if he has 
done wrong. 
llu The teacher should give each child a sense 
of belonging: 
(a) By giving him an opportunity to plan and 
participate in activities of his own 
group 
(b) By providing behavior outlets for the 
"bright" and "bored" pupil. 
TYPES OF SOCIAL PROBLEMS OBSERVED AND DISCIPLINED 
Behavior Problems Observed Disciplined 
Yes ; No Yes i No 
1. 
I 




2. Acts to attract attention . ! 
3. Transgression against authority \ \ 
h. Playing tricks on friends , ■  , - | 
5. Teasing and annoying others  
6. Hitting another I 
7. Indifferent to assignments i » 
8. Open disrespect for teachers i 
9. Gang or clique misconduct ■ j i 
10. Bullying others i J  
11. Cheating f i 
12. Stealing ... i.. . i . i  




Imitation of others ! ! l 
Slovenly done assignments ! ; 
Refuse to do school work \ 1 
3.7. Truancy 1 1 1 • i 
18. Rebellion against authority J ------ | 1 
19. Indecency: 
(a) Bodily exposure 
(b) Lanugage 
(c) Social conduct 
1 ! ! : i 
j 
! 
TYPES OF PHYSICAL-ACTION OBSERVED AND DISCIPLINED 
Observed 













k. Playing hooky 
1 
I 
5. Abusing property . . . 
I 
i 
6. Scratching the face of others 
i 
I 




10. Sticking out tongue at teacher 
11. Wiggling thumb on nose 
12. Sticking pins in classmates 
13. Pinching 
1U. Pulling hair of others 
15. Kicking others 
16. Fighting 
i 
I  i  
17. Biting 
18. Making ugly faces 
19. Spitting on another ( 
20. 
| 
Slapping others \ i  
21. Tripping up others ! 
.  i 
j 
I 1  ■ 
22, Pushing down others 
23. Tearing clothes 


















; Behavior Behavior 
i Observed , Disciplired 






Talking back to adults 








Impudence to teachers 
Impudence to principal 
Writing obscene words on walls 
Drawing obscene pictures 
Tale-bearing 




1. Expulsion   
2. Suspension i . [ 
3. Corporal punishment \ 
U. Isolation from group 
9. Detention at recess 
6. Detention after school 
7. Conference 
8. Counsel \ 
If you have used other forms of disciplinary 







TYPES OF BEHAVIOR OBSERVED AND DISCIPLINE USED FOR EACH 



















1. Resentment of control 
2. Pouting 
3. Desire to attract attention 
I;. Anti-social ideals 
5. Impertinence 
6. Lack of culture 
7. Profane language 
8. Whispering 
9. Transgression against authority 
10. Inactivity 
11. Talking bad to adults 
12. Laughing 
13. Playing tricks on friends 
llx. Talking 
15. Teasing and annoying others 
16. ^browin'» mirsles 
17. Hittin~ another 
18. Indifferent to assignments 
19. Writing notes 
20. Argumentative 
21. Cat-calls 
22. Throwing spitballs 
23. Open disrespect for teachers 
2h. Playing hookey 
25. Indecency 
26. Impudence to Teachers 
27. Impudence to principal 
28. Impudence to passersby 
29. tarnation of cliques 















30. Offensive lcnvuage 
31. Rough treatnent from bullies 





37. Harmful games 
38. Imitation ol others 
39. Scratching lace of others 
U0. Pulling ears of others 
ùl. Teasing others 
h2. Horseplay 






U9« Writing obscene words on walls 
50. Dr awin'"' obscene pictures 
51. Sticking out tongue at teacher 
52. Wiggling thumb on nose 





58. Making ugly faces 
59. Spitting on another 
60. Slapping 
61. Tripping up 
62. Pushing down 
63. Pulling hair 
6U. Tearing clothes 
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